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Objective 1: Professionalize youth workers by setting quality standards and ethical and professional

codes related to the coaching role, and develop high-quality skills and competencies, particularly in

their work with inclusion and diversity.

Objective 2: Create a space for youth workers to share experiences and know-how regarding

reaching out to marginalized young people.

Objective 3: Create a set of intellectual outputs to support youth workers in their personal and

Objective 4: Improve capacity building, management, and collaboration skills within the three

Objective 5: Increase the organizations’ ability to work with young people with fewer opportunities

Objective 6: Improve strategies and methods on how to conduct qualitative youth work including

PiFbase International is a 3-year strategic partnership between three youth organizations in Finland,

Romania, and Sweden. This long-term collaboration took place between March 2017- February 2021.

Our main goal is to improve the quality of youth work through an innovative method called PiFbase –

Pay it Forward Be a Social Entrepreneur.

We use coaching as the central tool and we strongly believe in social inclusion and celebration of

diversity.

In the strategic partnership PiFbase International we focus on four themes:

The learning environment in Youth Work

Professionalization of Youth workers

Social Inclusion and managing diversity in Youth work

Quality in Youth Work

In this strategic partnership we focused on six objectives:

professional development.

organizations.

 

through the promotion of social entrepreneurship.

 

collaboration with local communities and initiate cross-sectoral cooperation.

THE PROJECT
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"Erasmus+ is the EU’s programme to support education, training, youth and sport in Europe. Its

budget of €14.7 billion will provide opportunities for over 4 million Europeans to study, train, gain

experience, and volunteer abroad."

Set to last until 2020, Erasmus+ doesn’t just have opportunities for students. Merging seven prior

programmes, it has opportunities for a wide variety of individuals and organisations.

Detailed information on these opportunities, including eligibility criteria, is available in the Erasmus+

Programme Guide. Erasmus+ has opportunities for people of all ages, helping them develop and share

knowledge and experience at institutions and organisations in different countries. Erasmus+ has

opportunities for a wide range of organisations, including universities, education and training providers,

think tanks, research organisations, and private businesses.

More information: https://ec.europa.eu/programmes/erasmus-plus/about_en 

FUNDING BODIES
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To bring Erasmus+ as close as possible to the participants and make sure it works well across different

countries, the EU works with National Agencies to manage the program.

The National Agencies are based in Programme Countries and their role involves: providing information

on Erasmus+; selecting projects to be funded; monitoring and evaluating Erasmus+; supporting

applicants and participants; working with other National Agencies and the EU; promoting Erasmus+;

sharing success stories and best practices.

More information: https://www.mucf.se/erasmus-plus
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This handbook is for youth workers and is meant to be of support when facilitating reflection with

groups of learners, particularly in non-formal, experiential learning contexts. The tools in this handbook

were compiled from existing databases and publications about reflection in non-formal contexts and

within the Erasmus+ framework (using the YouthPass in particular).

The handbook will walk you through what reflection is and how it is connected to learning, why

reflection is important and in what contexts in particular, when reflection is needed, and, most

importantly, how reflection is facilitated effectively. In the end, you will find a map to help you navigate

the pool of reflection tools we compiled, categorized by the means they use, the type of activity they

might be appropriate to use in addition to, the group size and the time you have at hand.

FEEDBACK is a personal assessment of someone's actions in relation to their influence on their own

behavior, feelings, or thoughts. The fact that you did/said X in the context Y made me

feel/think/behave Z. It has a constructive aim, is intended to help the recipient grow and develop; it

should only be offered when the recipient asks for it or approves that they need feedback on

something; it is entirely the recipient's choice whether to change something or not based on the

feedback.

EVALUATION refers to assessing whether something reached a specific standard or comparing the

reality of what happened against an objective. In youth work, it can take the shape of (1) formative

assessment when learners/facilitators of learning are asked about the learning process in order to

improve it; or it can be (2) summative to assess whether the learning objectives, for instance, have been

reached at the end of a learning experience. 

 

DEBRIEF is the set of questions or discussion that follows a completed activity. In youth work, it is

important to close learning activities and make sure their purpose has been understood by the

learners; and also that everyone got the chance to express what impact the learning activity had on

them.  

REFLECTION is not the same as feedback, evaluation, or debrief, although it has some overlapping

aspects with each of these. In this handbook, we present current working definitions of reflection, but

we invite you to build on them. To put it in a rather poetic way, reflection is a thinking process about

the meeting between the outside and the inside worlds. Within the youth work context, it can refer to

becoming aware of the impact of a learning experience on one's own way of thinking and acting. It can

also be about discovering one's own way of learning and how new learning experiences change one's

own frameworks of thinking.

6

TERMINOLOGY
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Youth work can be an important arena where young people can recognize their learning and

achievements - the very objective of youth work is to support young people in their development. It is

the task of the youth worker to support young people in this process. Youth work is strongly focused

on learning through experience and often uses the experiential learning model as a way of describing

its practice adapted from Kolb (1984). Kolb defines learning as “the process whereby knowledge is

created through the transformation of experience”.

Learning can be various things as described in “One 2 One - Supporting Learning Face to face” (2018).

It can be memorizing some facts, altering behavior in a certain way, cooperating with others, becoming

more skillful in doing something, or getting more knowledge about a certain topic. In youth work, we

often describe learning using the term competence which is defined as knowledge, skills, and attitudes.

This is evident in the key competencies for lifelong learning emphasized by the European Commission.

So, in the context of youth work, an often mentioned way to conceptualize learning is by referring to

the collection of knowledge that was gained, skills that were developed, and attitudes that were

changed (as in the figure below, adapted from "One 2 One - Supporting Learning Face to face", 2018).

DIFFERENT WAYS TO THINK ABOUT IT 
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LEARNING CAN BE...

ALTERING BEHAVIOUR

IN A CERTAIN WAY

MEMORISING

SOME FACTS

GETTING MORE

KNOWLEDGE ABOUT

A CERTAIN TOPIC

BECOMING MORE

SKILLFUL IN DOING

SOMETHING

COOPERATING

WITH OTHERS

Example: A

formula to use in

a maths test

Example: The

meanings of

road signs for a

driving exam

Example: Being

polite in the bus,

how to judge about

giving up your seat

Example: Being able

to decide about

which topic to

concentrate on now!

Example: New facts about

minibus regulations in

Europe

Example: Background

information about

intercultural learning in a

chosen country

Example: Making a

budget for a project

Example: Facilitating a team

Example: Getting to know

each other better in a group

Example: Getting

feedback from others 
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Teacher

Material of

teaching

Material of

learning

Learner

The teaching

challenge

The learning

challenge

Act of

learning

Act of expressing

that learning

different
representations

       or      further learning and

different quality of learning

From a slightly different angle, when speaking about the basics of a learning process, there seems to

be a need to distinguish between the processes of teaching and learning, and correspondingly, the

material that is taught (i.e., “material of teaching”) and the material that is learned (i.e., “material of

learning”). By doing this, it is emphasized that what is intended to be taught is not equivalent to what

will be learned and that prior experiences and expectations of learners will act as filters for the taught

material (see the figure below adapted from Moon's (2004) conceptualization of the learning process).

We can see the learning process with different lenses: there is a ‘building a brick wall’ view where the

material of teaching is “taken in” by learners with no modification or change (except that due to

memory), and a constructivist view of learning represented through a network of ideas and feelings

that is shaped through the learning process, but that also influences the process of learning (Moon,

2004).

Setting up a vocabulary for learning and teaching

Figure created based on Moon (2004) 
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FACTORS THAT INFLUENCE LEARNING TO LEARN
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1.Approaches to learning: there is the distinction between surface and deep learning, with surface

learning being more about memorization and being able to reproduce pieces of information without

the ability to do it in a different way than how it was learned; and deep learning being related to an

increased interest in the learning material, its connections with previous knowledge, learners

questioning the arguments and critically searching for the meaning of the ideas.

2.How knowledge is structured: each learner thinks about their own knowledge in a specific, individual

way which is likely to change and evolve over time. We can imagine they create a sort of map of how

their knowledge is structured; being curious about how they learn (e.g., what helps them the most and

what is not helpful for their learning process) will help them refine this map and gain insight into how

they build their knowledge.

Paying attention to how their own "map" changes over time, they can become aware that something

that helped them learn two years ago is not the way to go in the present (for instance, getting support

from someone with where to look for information about a topic might have been crucial for me a few

years ago because I was not very confident about how I select my sources; however, after researching

many different topics in the past years, I developed a quick way to screen the available sources and

select the most credible ones. I realized that my framing of knowledge has also changed: I used to think

that most questions have clear answers that are "waiting" to be found, whereas now I am more inclined

to believe that my current questions will need a lot of exploration before understanding what the

potential current answers are, rather than the right answers).

By developing ways to monitor and understand their own learning processes, learners become aware

of their own unique way of constructing knowledge and earn access to tools for improving their

learning process. In the context of youth work, we could, for instance, encourage learners to keep track

of how much they enjoy learning in different contexts/types of activities and how much/what they

actually learn. At the end of a week where they have been involved in several learning activities, they

can look back to understand what is common in the activities they enjoyed and how this is related to

their actual learning.

"Education is not the learning of facts, but the training of the mind to think.’’

                         

                                                       — Albert Einstein
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Emotional intelligence, in particular, related to learners’ ability for self-management of themselves

and of their learning contexts. Learners who are generally able to control their feelings and

behaviors and to manage their emotions in healthy ways are likely to take initiative regarding their

own learning process, to commit to a learning goal, for instance, and to adapt to changing learning

environments.

Feelings or emotions as the subject matter of learning (as the external experience of the learning

process).

The influence of feelings on the learning process in an indirect way, sometimes facilitating the

learning process and other times impairing it. Emotions can influence what we learn and how we

learn in implicit ways, without directly being part of the learning process.

"Emotional insight" where learning occurs in the shape of change rather than the simple

accumulation of knowledge. Sometimes, as a profound change that is difficult to articulate but that

has a clear impact on the learner’s behavior and way of thinking.

3.The role of emotions in the learning process:

LEARNING TO LEARN

APPROACHES TO

LEARNING

HOW LEARNERS

FRAME KNOWLEDGE

THE ROLE OF

EMOTIONS

how this adapts

over time

self-awareness of

own construction

of knowledge

use of tools to

improve own

learning
surface or deep

strategic

emotional intelligence

(self-management) emotional insight

accompanying the

learning process
emotions as the

subject matter of

learning

altering WHAT

we know

altering HOW

we learn

"flow" states

≅ transformational

learning

These factors are represented in the following image, based on the framing of the "learning to learn"

process proposed by Moon (2004): 



Another approach to learning is strategic, where the learners can flexibly shift between the surface and

deep learning approaches in order to achieve a goal. It is less about the curiosity for the learning

material itself, but more about approaching learning in a way that would lead to success in a

subsequent assessment. When relating this to emotions, it seems that deep learning gives learners a

sense of confidence about their knowledge and satisfaction for having ‘aha’ moments when things that

were initially confusing started to make sense. On the other hand, surface learning is associated with

anxiety and uncertainty about performance in a potential assessment. 
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EXPERIENTIAL LEARNING 

It is not mediated
or 'taught'

Reflection is
usually involved

There is usually
an 'active'part of

the learning

There is usually
some mechanism

of feedback
present

There is usually an INTENTION
to learn (which distinguishes

experiential learning from
informal, everyday learning)

EXPERIENTIAL

LEARNING

The material of
learning is usually
direct experience

It is often seen as a
good form of learning

When learners see the structure of knowledge as a wall to be built of right or wrong bricks, then the

approach to learning is qualitatively different from the case when they see knowledge as constructed.

In the latter case, they are more likely to question the material and to engage with it in different ways

that also allow their learning frameworks to be adjusted. Related to the context of youth work, the aim

is to accompany youngsters in the learning journey with the mindset that we are also helping them to

learn how to learn by punctuating the learning process with moments of becoming aware of how

learning occurs.
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Example: Educational escape rooms and 'aha' experiences

When taking the example of deep learning and 'aha' experiences, the obvious method that pops

into my mind is the use of educational escape rooms. For those not familiar with the concept,

the main idea is that learners are required to solve a series of puzzles to uncover some learning

messages. The mere process of connecting pieces of information to figure out a solution is a

very rewarding one (with the right level of difficulty, of course), making the learner experience an

intense emotion at the time of discovering what we strategically place at the end of a puzzle. By

interleaving these kinds of emotions into the learning experience, learners get a sense of owning

the process and become confident in their exploration. At the end of solving an educational

escape room, we follow up with an extended debriefing aimed at anchoring the learning by

working backwards through what happened during the puzzle-solving phase. We develop the

learning messages and encourage discussion around the topic, helping learners to move from a

surface level of tackling the topic towards a deep learning approach where they can explore

further after solving the educational escape room.  
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JENNIFER MOON



 Reflection sits somewhere in the learning space: it either follows learning or is mandatory for the

learning to happen. There are different ways to look at the reflection. In the common-sense view,

we use reflection as a special type of mental processing or thinking, aimed either at achieving a

specific purpose or simply for the sake of being reflective when the specific end outcome is not

necessarily known from the beginning. Within this framework of thinking, reflection is best applied

when the problem/process at hand is not one with right or wrong directions and further processing

and deepening of understanding are needed. In a more academic sense, reflection is more likely to

have a specific content to reflect on and a specific set of objectives related to learning, taking

action, or clarifying a process. It is worth mentioning that the way reflection is framed, particularly if

it is seen as a process that needs to have a particular outcome or as a process in itself, influences its

actual results (Moon, 2004).

 A different take on reflection separates it from merely thinking, in the sense that thinking is a

rather rational process whereas reflection is a more holistic process where thinking, feelings,

values, and intuitions are equally important for the process. Further, it is important to distinguish

the two, because when reflection and thinking are thought of as one and the same, the

effectiveness of reflection for learning decreases (e.g., by being reduced to rationally ‘solving a

problem’ or ‘becoming better). Reflection involves digging deeper into one's experiences, making

connections with already existing ideas, and gaining insights. The results of the reflective process

are related to becoming more aware of one's knowledge, but also one's relationship with oneself

and/or the outer world ("Holding the Space", 2016).

 It is also interesting to look at how youngsters see the reflection. In a research study by Paul

Klostermann, the reflective process was referred to using different expressions such as "looking

back", "sitting together and talking about the day", "having to think together about how things

went". These might give some insight into how reflective moments are seen as valuable by

youngsters and in what circumstances. 

1.

2.

3.

DEFINITIONS TO WORK ON AND WITH
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"Time and reflection change the sight little by little till we

come to understand.’’                         

                      — Paul Cezanne



REFLECTION IN YOUTH WORK

Given the experiential learning approach taken in youth work, we find that the learning process is

enhanced by reflection after activities. After we first create a safe space for learners to try out and

experiment with their ideas individually or in groups, they then take action and return to the safe

context to share their experience of success or failure. An important part of the process is the reflection

(or reflective thinking) which is guided by specific questions (e.g., What went well? What didn’t go as

planned? What did you discover in the process? How did you feel? What will you do differently next

time? What do you still not know? What’s the take-home message from the experience?) and

encourages learners to think back at their experience, offering closure to the learning process and a

new and clear foundation for the next trials.

Research is not clear in terms of the universal benefits of reflection in the learning process;

nonetheless, a review of literature on the topic concludes that when used as a learning strategy,

reflection can offer learners the chance to actually connect their existing knowledge with new

information and to acknowledge the affective side of the learning process (Mann et al., 2009). This is

specifically how reflection is used in youth work: as a guided process, with a focus on forming

connections between the existing foundation and the new information acquired through the learning

experience. Also, we consider it important for learners to understand the gaps in their knowledge so

they can address these – having a reflection at the end of an activity/learning process actually provides

the space to establish the limits within which the learner operates, where they need to be pushed and

where they might need to seek help.

WHAT IS EFFECTIVE REFLECTION?

Within the framework of non-formal learning, an effective reflective process needs to include learners'

personal experience in a holistic way, taking into account both the internal context (emotional

reactions, thoughts, conclusions, physical reactions) and the external context (environment, the group,

and other people's behaviors) (One 2 One - Supporting Learning Face to face, 2018).
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"It is the language of reflection that deepens our knowledge of who we are in

relation to others in a community of learners."
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Learning, knowledge

and understanding

Some form of action

Unexpected outcomes (e.g., images,

ideas that could be solutions to dilemmas

or seen as creative activity)

OUTCOMES OF REFLECTION (Based on Moon, 2004)

A process of

critical review

Personal and continuing

professional development

Reflection on the process of

learning or personal

functioning (meta-cognition)

The building of theory from

observations in practice

situations

The making of decisions/resolution of

uncertainty, the solving of problems,

empowerment and emancipation

Clarification and the

recognition that there is a

need for further reflection
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Emotion
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Generally speaking, reflection encourages learners to take charge of their own learning and it provides

them with the opportunity to share their accomplishments, struggles, and even moments of confusion.

It also encourages them to focus on their personal strengths and weaknesses. In doing so, learners

become aware of the skills they have developed and the ones that require some more refining. This

invites them to become more invested in their learning opportunities, the goals they work towards, and

the activities they pursue in getting there. Learners can then begin to direct their own learning.

As noted in “One 2 One - Supporting Learning Face to face” (2018), reflection allows us to make

connections with our past and future. It increases our self-awareness, ability to analyze our experiences

and to make changes based on the analysis of our mistakes, and willingness to continue doing what

has proven to be successful. It also sparks social interactions. The reflective process can be shared

within a group of learners. They can engage with one another, debate and discuss elements of the

learning content they either enjoyed or disliked, found useful, or thought could have been improved. In

defending their opinion to their peers, learners are encouraged to provide more useful feedback,

thinking about how the learning design can truly benefit their overall learning. In turn, this benefits the

designer of the learning experience, by having information to take on board for the next similar

learning experience that they facilitate.

17

To communicate your

learning to others

WHY REFLECT

ON LEARNING?

To be aware of

your learning

To record what

you learned

To understand

how you learn

To help you plan your

learning further

To further debvelop

your self-awareness
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Figure adapted from Valued by you, valued by others (2019))



The figure on "Why reflect on learning" (adapted from "Valued by you, valued by others", 2019) lists a

few reasons why reflection is important for the learning process. Integrating these with Moon's (2004)

view on the importance of reflection, it can be summarised that reflection gives learners: time,

ownership, and a useful metacognitive framework. Time because it provides the space to step back

and understand their own learning process and, also, it emphasizes the importance of understanding

how learning occurs. Ownership of the learning process because learners have to take responsibility for

understanding how they learn, what has been learned and what the path forward is; they are stepping

out of a passive role when learning is seen as something being "delivered" to them because learning

becomes something they need to explore themselves. Finally, when engaging in reflection, learners

develop their metacognition related to the learning process, meaning that they become aware of what

is helpful for their own learning and what is not, what they like and what they find difficult, also what is

"good, useful difficult" and what is "bad, demotivating difficult". This mere exploration offers them

awareness not only about what they know and what is yet to be known but also what their learning

process looks like and how they can use this information in the future.

18

Plato famously maintained that Socrates said that the unreflective life is not

worth living. Less famously perhaps, William James remarked that while this

was perfectly true, it was also true that the unlived life wasn’t worth

reflecting on.
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"It is the language of reflection that deepens our knowledge of who we

are in relation to others in a community of learners."



Ill-structured, ‘messy’ or real-life situations;

Tasks that challenge learners to integrate new learning into previous learning;

Tasks that demand the ordering of thoughts;

Tasks that require evaluation.

Related to the context in which reflection is appropriate, it is mentioned in "Holding the space" (2016)

its usefulness for situations when the learning content is not over-structured by the educator, is not

linear and conceived like a logical sequence of events, but rather when the learning material comes in

small, loose elements which require the learner (and the educator alike) to make sense of them in a

holistic way. Reflection becomes extremely useful when the learners are trusted to own the process of

finding the red thread that pulls together all the elements they encountered in the learning process.

They put forward the idea that reflection should be facilitated when there is something to reflect upon,

rather than forcing it in after every experience which sometimes might not contain something strong

enough to require reflection.

Characteristics of tasks that encourage reflection (Moon, 2004):

Non-formal activities that are at the core of youth work do usually provide interesting material to

reflect on. For instance, it is often the case that we use team building activities to encourage a new

group to discover the existing dynamics and the group's movement towards a "learning team". To take

a very specific example for illustrative purposes, a group can be introduced to the minefield challenge

where they need to make a strategy in a limited time, and then, without speaking, they need to pass

through a "minefield" one by one until everyone reaches the other side. Only one path is correct and

this is only known by the facilitator at the beginning. The rules and allocated time can vary to fit the

group size and abilities, but the main idea is that the group needs to be challenged and for the task not

to be too difficult. Each group will have their own ways to solve it and some individuals in the group will

be more involved than others, and they will help in different ways. Whether they solve the challenge or

not, this type of activity allows space for reflection: although there might be better strategies to try

out (e.g., choosing a leader, taking turns to speak when making the strategy, etc), there is no one single

way to solve it as a group. Also, each learner, regardless of their role in solving (or not) the challenge will

have something to reflect on by relating their previous experiences with working in a group with their

performance in this challenge and group. 
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1. Start the debriefing with questions about how participants feel and give space for emotions to be

expressed first:

Shokkin Group International’s support manual for youth leaders (developed in the KA1 Lead it like you

mean it, 2019) offers some guidelines regarding the structure of debriefing (although, mind the

difference between debriefings and reflections as mentioned at the beginning of the handbook) after a

non-formal activity, listing the following steps:

How do you feel?

How satisfied are you with the activity?

What emotions prevail after the activity?

2. Move on to facts and processes related to the activity:

How did the activity proceed?

What stages can you identify?

How did you decide on your strategy?

What did tryouts bring?

3. Continue with a more critical analysis of how things went:

What would you change if you would start over?

How would you change your own behavior?

How could we make the process better?

How could we reach a better result?

4. The final part of the debrief should be about connecting the learning that happened within the

activity with the wider context:

What situations from real life can you connect this activity with?

What conclusions are to be taken away from this activity?

What would we like to leave behind in this activity?

GENERAL FRAMEWORK
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 to present what it is, to give examples and to explain how and why we do it;

 to support the deepening of reflective processes with learners.

When writing about triggering the reflective process, in "Holding the space" (2016) it is mentioned that

the commonly used questions such as > how have you executed the task and what have you learned? <,

> what went well/poorly? <, > what can you do differently and better? < are not working in triggering

genuine reflection, because “the distance between question and answer is too short” (so beautifully

put). These questions focus on rationalizing the experience of the learner; thinking is part of reflection,

but it needs to be interleaved with the personal significance of the experience for the learners, with

their feelings, values, and intuitions, in order to allow deep personal learning. The catalyst is more often

than not something beyond the questions posed or the theoretical models used by the educator; “it’s

something else, something that triggers learners personally and intrinsically, something unexpected,

powerful, maybe paradoxical and/or challenging.”

Simply put by Moon (2004), reflection can be introduced in 2 steps: 

1.

2.

INTRODUCING REFLECTION 

HOW CAN YOU CREATE A REFLECTIVE ATMOSPHERE?

In "Holding the space" (2016) a few suggestions are listed on how to create a reflective atmosphere

within the group of learners. We added some supportive questions for you to think of in relation to

each aspect.

1. Reminding learners about the responsibility they have over their own learning process, particularly in

the sense of making it meaningful for themselves.

Q: Can you think of a quick activity to introduce at the beginning of a learning experience you are

facilitating that would encourage learners to set their own learning goals and take responsibility

for their learning process? 
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2. Creating and maintaining a connection based on trust, openness, empathy, transparency, dialogue,

and feedback between the facilitator of the learning experience and the group of learners.

Q: In your experience, what are some behaviors that could break the open relationship between a

facilitator and a group of learners? 

3. Engaging the learners in the co-creation of the reflective process.

Q: Can you think of a way to encourage learners to ask each other interesting questions during a

group reflection session without directly asking them to? 

4. Triggering the intrinsic motivation for learning and reflection, but letting it in learners' "hands" after

that ("the steering paradox of intrinsic learning process").

Q: When was the last time you felt really proud of your group of learners for taking ownership of

their learning process? Can you remember what contributed to that? 
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8. Bearing in mind that reflection should be voluntary: we can invite learners into the reflective space,

but it cannot be forced.

Q: What gives you an indication that your group of learners is ready/not ready to engage in a

reflective process? Think about the energy in the group (are they silent/loud/chatting in small

groups after an activity), how they move, their facial expressions, and what they say.

 

9. Keeping in mind the holistic nature of reflection that has the function of deepening and broadening

learners' internal and/or external horizons. 

Q: What can give you a hint that learners are too focused on the facts and what happened in the

external space during a learning experience? What about when they are too focused on the

internal part, ignoring the external component of the learning experience? 

All these need to be owned by the facilitator, creatively adapted to the context they are working in, as

well as to their own personality and individual preferences. 

Finally, they bring playfulness to the reflective process as a component that would “color” the principles

above. “When enjoying being in the learning process, it helps learners to tune into their intrinsic

pleasure of learning. Learning will no longer be exclusively associated with seriousness. They’ll simply

just like to be there.” (Holding the space, 2016)

An important idea they spend some time writing about is the presence of the educator for creating a

reflective atmosphere among the learners. The reflective space should be co-created between the

facilitator and the learners, and the way the facilitator shows genuine inner readiness will be mirrored

by the group of learners. “It’s not just about having the appropriate knowledge, skills, and attitudes in

order to facilitate the reflection process (although they are very well needed of course), it’s also about

the inner readiness as an educator to connect with your learners in a reflexive way in order to feasibly

raise their inner readiness to reflect." (Holding the space, 2016)
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5. Promoting reflective attention in the group of learners, so they also pay attention to the reflective

process going on in the group.

Q: Think about a creative way to punctuate the learning experience with brief moments of

becoming aware of what is going on right here and now?

6. Being patient in the not-knowing and keeping a slow pace that would allow an organic development

of the reflective process. 

Q: When was the last time you did not know what to answer or how to react in a situation while

working with youngsters? What were the feelings associated with that? How did you manage the

situation? What made you comfortable/not comfortable in not knowing?

 

7. Progressively deepening the guiding questions for reflection.

Q: When you are facilitating reflection, what is a good first question for a group/1-to-1 session?

What is your favorite question to leave the learners with (i.e., last question, that also doesn't

necessarily need to be answered)? 
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There are some reflection models that you might find useful in your activities and work when working

with youth and having them reflect on their learning. The Gibbs ad Driscoll's methods are more well

known and the ERA model is a nice simple model that can be used and adapted. What you will find out

with reflecting and testing the models is that what works for your peers might not work for you. Some

people find reflecting out loud works for them whilst for others, it's a really private thing. You can be

really organized and write your reflections down, or you can do it as and when you can. It's best if you

can reflect regularly as this will help you get into the habit and you will be able to build on what you

learn. The easiest way to get started with reflection is to ask yourself some of the following questions

about the experience you want to reflect on. Think about how you could record these so you can

remember the answers in the future.

EXISTING THEORETICAL MODELS

23

What went well?

What was easy?

Why did I feelthe way I did?

What did I learn?

What went badly?
What do I need to
learn more about?

I wonder what
would happen if...

How can I improve

in the future?

What was

difficult?
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"Without reflection, we go blindly on our way.’’

                

         — Margaret J. Wheatley



What?

So what?

Now what?

Driscoll's What Model 

Another simple model was developed by Driscoll in the mid-1990s. Driscoll based his model of the "3

What's" on the key questions asked by Terry Borton in the 1970s:

Kolb's Experiential Learning Cycle

In the Lewinian Experiential Learning Model described by Kolb (1984), effective, goal-directed learning

is supposed to follow the 4-step cycle with an emphasis on the following action with reflection and

evaluation. 

24

Concrete

experience

Active

experiementation

Reflective

observation

Abstract

conceptualisation

So what? Now what?What?
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Description - Feelings - Evaluation - Analysis - Conclusion - Action plan

Gibb's Reflective Cycle

The final model builds on the other three and adds more stages. It is one of the more complex models

of reflection but it may be that you find having multiple stages of the process to guide you reassuring.

Gibb's cycle contains six stages:

25

Description

Feelings

Evaluation

Analysis

Conclusions

Action plan
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ERA cycle

The ERA cycle (Jasper, 2013) is one of the most simple models of reflection and contains only three

stages: Experience - Reflection - Action

Experience

Action Reflection



Depth of reflection is an important aspect to discuss and always have in mind. Research showed that

superficial reflection is not necessarily connected to effective learning (Moon, 2004). In relation to

conceptions of knowledge, deep reflection is only possible when learners adhere to the idea that

knowledge is constructed, but when knowledge is seen as a path of right or wrong, deep reflection

does not have a foundation to build upon (Moon, 2004).

Deep reflection means that learners work with framing and reframing their internal experiences as a

result of engaging in a learning experience while being flexible and open about the entire process. It

often involves "sophistication" in learners' ways to conceptualize knowledge and a tendency towards

seeing knowledge as constructed. Deep reflection is also related to the ability to recognize, manage

and make use of emotions connected to the learning process (Moon, 2004). The figure below shows

indicators for the depth of reflection, as mentioned by Moon (2004). 

DEPTH OF REFLECTION
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Active listening Patience

D

epth of reflectio

n R

eflexive presence
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D

epth of reflectio

n

The learner’s

intentions for

the learning

The ability to

recognise and

manage relevance

The sophistication of

the learner’s conception

of knowledge

The learner's ability

to effectively frame

emotional factors

The learner's framing

of the approach to

learning that they are

adopting

The learner's

understanding of the

effect of emotion on

learning



When bringing the deepening of questions into the discussion, it is emphasized in "Holding the space"

(2016) that it is important to know very well the learning context and the realm in which the reflective

space should extend its borders; also, to pay careful attention to finding a balance between focusing

learners’ attention on the ‘objective outside’ and the ‘subjective inside’. Questions that guide reflection

should encourage the conversation between the ‘I’ and the world, without discarding any of these two:

it should not be solely about the inner experiences and feelings (they call this ‘the pitfall of

subjectification’) and not only about the outside world which will make the reflection more facts-based

and too much of a rational process. Further, they talk about how choosing the questions to guide

reflection, although the general direction of the “territory to explore” is known, should also be a

spontaneous process: the educator should really listen to the learners' answers and reactions to the

questions and take it from there. In this way, while guiding learners to explore the conversation

between their internal state and the world, the facilitator should also pay attention to the negotiation

taking place between their pre-determined template of the questions and the spontaneity of the

moment itself. 
In "Holding the space" there are some guidelines for deepening the reflective process:

Vary the nature and focus of the guiding questions: directed to the ‘subjective inside’ versus

‘objective outside’, conforming/comforting vs confronting, short vs long questions, questions

for one individual vs questions for the whole group. Alternate between open and closed

questions.

 

Trust the learners to take over the lead from you at some point and allow them to create and/or

choose the relevant questions for themselves.

 

Bear in mind that rhetorical questions are not inviting questions, but more like already-

answered questions (by you!). They are not explorative and might not necessarily promote open

reflective space. Use them with care.

 

Tune in your guiding questions to what your group of learners is talking about and to their

reflective competence.

 

Co-create the reflective process with your learners. Value the silence after posing a question so

they can have the time to process and think. Add content to their answers from different points

of view.
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ACTIVE LISTENING

Your attention is split between yourself and the other person.

You can hear what the other person is saying, but you're also

thinking about you are going to say, therefore you also need to

focus on your own thoughts from time to time in order to react

properly.

As a listener, you're focused on the speaker and make more

effort to listen and process their information (by asking

questions and following their intonation) than speking yourself.

You take into account not only verbal but also non-verbal

information. For example, when you're listening actively, you'll

notice that your companion may try to avoid eye contact with

you, so you would perceive this as important information

transmitted by the speaker's body language.

As a listener, you connect what you hear and see to your

insights and prior experience and incorporate this into your

reaction. You're totally focused on and feeling empathetic with

the other person, rather than just standing next to them.

ME-YOU

ORIENTATION

"Me" oriented

"You" oriented

Cosmetic listening "Pretending" to listen: your behaviour shows that you are

listening (nodding you head, affirming by saying "yes", "that's

so interesting"), but actually your mind is somewhere else.

Conversational listening

Active listening

Deep/profound listening

TYPE OF LISTENING DESCRIPTION

PATIENCE
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Another important idea expressed in "Holding the space" is related to allowing more than logical

thinking to occur when facilitating reflection, by moving away from right/wrong and straightforward

answers. Paying attention in French is “attendre” which also means “waiting”; a reflective atmosphere

makes it comfortable for learners to stay in the not-knowing and to wait for their insights to come up. 

Some guidelines related to encouraging reflective attention are:

1. Create an appropriate environment (physical and psychological) for slowing down. Use silence to

your advantage.

2. Challenge your learners and do not accept easy, desirable answers. Wait for the real, deep ideas

to come out. They might take time.

3. Get comfortable in not knowing yourself. Behave like a learner yourself (of course, with a

different objective than your learners).

4. Appreciate the moments when your learners do not have the answer and are not certain about

the things they express.

5. Remain open. Don't stick to your initial thoughts about how the reflection will go.

Figure from "Holding the space" (2016) 



Some questions for you to reflect on:

1. Trust: What does it mean for you to trust your group of learners? How do you show this to them

through specific behaviors?

2. Openness: How do you maintain your non-judgemental attitude towards your learners when their

opinions are not aligned with your belief system? Can you think of a situation when this was

particularly difficult?

3. Empathy: Is it easier for you to engage in cognitive empathy (understanding in a rather rational way

how and why learners might feel the way they do) or in affective empathy (actually feeling others’

feelings without you having the triggering stimulus)? Can you think of specific situations when you

engaged in one, the other or both?

4. Transparency: To what extent are you comfortable recognizing that you also don’t know something

when you are with your learners? Can you think of situations when being transparent about not

knowing yourself can be useful/detrimental to the learning process?

5. Curiosity: What specific observable behaviors can show your learners that you are genuinely

interested in exploring their ideas? Can you cultivate curiosity in yourself so that you allow yourself to

remain open and capture things that might happen in the learning process that you did not expect or

plan for?

6. Attentiveness: What can you tell yourself during the facilitation of reflection in order to anchor

yourself in the present and direct your attention to what is actually going on with your learners, what

they talk about, the direction of the dialogue, the inside-outside balance they engage in?
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REFLEXIVE PRESENCE OF FACILITATORS

Reflexive

presence

of a facilitator

Trust

Openness

Empathy

Curiosity

Transparency

Attentiveness
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In "Holding the space" (2016) they listed a few indicators that can help you tell whether learners are

indeed engaging in a high-quality reflective process: 

 

1. Being present

Expressing own reflections in connection to own experience, being in touch with feelings and thoughts

at the same time, listening carefully, contemplating).       

2. Not knowing

Uncomfortable, sometimes painful, but an important part of deep reflection.     

3. Being able to name things

The learner is able to describe in detail what she thinks, feels, experiences.        

4. Exploration from different angles

The learner tries to understand others’ perceptions.

5. Connecting

The inner and outer realities, the learnings from that particular context extended to other contexts, the

ideas they came to with previous knowledge.     

6. Reasoning

Becoming aware of why they perceive things in the way they do.           

7. Ownership and responsibility of the learning process taken by learners.
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"It is the language of reflection that deepens our knowledge of who we are in

relation to others in a community of learners."
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Although often assumed so, it appears that learners do not know how to reflect by default. Moon

(2004) puts it slightly differently, stating that everyone is able to reflect, but some learners are more

able than others to use reflection effectively to optimize their learning processes. This is why the role of

the facilitator is crucial in creating a ‘reflective atmosphere’ which is related to a particular way of being

in the learning process both as a learning facilitator and as a learner, that leads to reflective attention,

where the focus is not solely on the learning material but also on the broader internal and external

environment and the changes and reactions that occur during learning, as highlighted in "Holding the

space" (2016).

1. ASSUMING EVERYONE KNOWS HOW TO REFLECT

2. WHEN REFLECTION IS IMPOSED

In "Holding the space" (2016), they talk about reflection not being effective when it is perceived as

imposed on the learners. It needs to be perceived as a useful process from the learners’ side, and all

that the facilitator can do is to create the right atmosphere where learners can find their ways into

reflection. They call it the “steering paradox of the intrinsic learning processes: when the educator

needs to steer the learner to the point where the learner steers himself.” The key role of the educator is

to bring learners to a point where they take ownership of their own reflective process with an inner

motivation for it. They argue that finding the balance between controlling and not controlling this

process is crucial for raising learners’ inner readiness for engaging in the reflective process.

 

Another important component related to creating a reflective atmosphere is the relationship between

the educator and the learners. As long as this is one-way, hierarchical, it is not facilitating genuine

reflection. They should take equal hierarchical roles related to the learning process; of course, the

educator is more in the guiding position but by also putting themselves in the shoes of a learner, they

can ease the reflective conversation.

3. HIERARCHICAL FACILITATOR-LEARNER RELATIONSHIP 
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After learning something, the way we represent that learning will affect what stays with us and our

willingness and readiness to engage in further learning about the same topic. The representation of

learning is a process in itself and it can often lead to something called secondary learning where we

learn from the process of representing what the learning material has been for us (Moon, 2004).  When

following an experiential learning activity with reflection, there is a felt need to match the "vibe" of the

reflection with the vibe of the activity itself, so being able to choose from a variety of reflection tools is

desirable. 

VARIETY BREEDS QUALITY. MAYBE

OUR INVENTORY OF REFLECTION TOOLS FOR YOUTH WORK 

There are several valuable reflection tools created in different European projects, that we have

collected in a folder where you will also find the full publications that served as resources for the

collection of tools that we compiled:
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The following table will give some details about each tool that you might want to take into account

when planning reflection. Make sure you also choose a reflection tool that is appropriate for the nature

of the activity/ies you want to debrief and for your group of learners.
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Take me there

https://drive.google.com/drive/folders/1_TAR0lX159QwX5yuk3zJ4e-k3MWIQ9bn?usp=sharing
https://drive.google.com/drive/folders/1_TAR0lX159QwX5yuk3zJ4e-k3MWIQ9bn?usp=sharing
https://drive.google.com/drive/folders/1_TAR0lX159QwX5yuk3zJ4e-k3MWIQ9bn?usp=sharing
https://drive.google.com/drive/folders/1_TAR0lX159QwX5yuk3zJ4e-k3MWIQ9bn?usp=sharing
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A reflective atmosphere has to be set throughout the entire activity; from the beginning, introduce

participants to the use of reflection for learning. Be creative and do it without mentioning the word

‘reflection’, and lead by example.

REFLECTION STARTS BEFORE THE ACTIVITY TO REFLECT ON

THE OUTSIDE REFLECTS THE INSIDE

As a facilitator, it is easier to ignite a reflective attitude in your group of learners when you show the

same reflective attitude, and approach the activity as a learner yourself (of course, learning different

things than them most probably).

TOOLS ARE IMPORTANT

Do spend some time choosing the right reflection tool. Think about the type of activity, its ‘reflective

potential’, its length, the time you have to debrief, and your group. Tune in the reflection part with the

activity and your learners.

DON’T UNDERESTIMATE THE POWER OF QUESTIONS

Have some good ones prepared, alternately open and closed ones, pay attention to the order: let

emotions stream out first (if needed), then go to facts, then to the learning and its transfer or

connection to other contexts.

DON’T OVERESTIMATE THE POWER OF QUESTIONS

Have some preparation, but also be ready to move away from your structure by going with the group.

Sometimes your intended learning outcomes do not directly match what learners got out of the

learning material, but that doesn’t mean there was no learning. Remain curious and open to what

actually happened.

LISTEN

Hold the space through your presence. There is probably nothing more valuable than actually being

there fully with a non-judgemental attitude and no presumptions about what happened in the activity.
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Don’t overuse reflection: it’s ok not to dig deep into every single activity. Keep reflective moments for

times when they can actually be valuable to capture transformation: when learners are ‘ready and the

timing is right. Do this while appreciating individual differences: an activity might produce a change in

some learners but not in all, so do offer space for individual reflection when you feel it could be useful,

but do not necessarily force group reflection after every activity.

QUALITY OVER QUANTITY

GO DEEP OR GO HOME

When you do facilitate reflection, do it fully and immerse yourself in the sea of the unknown with your

group of learners. You know you are where you should be when you get lost in not knowing when the

answers don’t come so easily to your learners when they start to actually think. Do you know those

silent moments that are not that appreciated after a question? Now, you have to get comfortable with

them, because good reflection means having to think about what changed in oneself, and in order to

pick up on that, one needs to be patient in listening. Plus, it has been shown that unless it reaches a

level of depth, reflection is not necessarily useful for learning.
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"Life can only be understood backwards; but it must be lived forwards.

—  Soren Kierkegaard
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Shokkin Group International Doodling Diary:

https://drive.google.com/file/d/14-DAIt2j3QjKmxhLbg2kXq6oxWABY3lm/view

Shokkin Group International Mood Cards:

https://drive.google.com/file/d/1ZIbykoOWqsV5bQRaEDXL-UotBf7UvNso/view?

fbclid=IwAR3T5tVlNF9a7x38sDJ9SbHxcLvEkbUYjCEjpSetSxFHmkDMnsycwISJL74

Blob tree tool

https://www.blobtree.com

 

 

 

Kėžaitė - Jakniūnienė, Monika and Taylor Mark E. One2One - Supporting Learning Face-to-face (2018).

SALTO Training & Cooperation Resource Centre.

Kolb. A. David (1984) Experiential Learning - Experience as the source of Learning and Development.

Prentice-Hall, Inc, New Jersey.

Silva, Anita, Markovic, Darko and Kloosterman Paul. Handbook “Valued by you, valued by others”-

Improving the visibility of competences in Youthpass. SALTO Training & Cooperation Resource Centre.

Moon, J. (1999). Reflection in Learning and Professional Development. London: Kogan Page.

Moon, J. A. (2004). A handbook of reflective and experiential learning: Theory and practice. Psychology

Press.

 

Jasper, M. (2013). Beginning Reflective Practice. Andover: Cengage Learning.

 

Borton, T. (1970). Reach, Touch and Teach. London: Hutchinson.Driscoll, J. (ed.) (2007) Practicing

Clinical Supervision: A Reflective Approach for Healthcare Professionals. Edinburgh: Elsevier. 

In-Learning: Reflection tools for supporting individual learning paths of adults:

https://epale.ec.europa.eu/sites/default/files/book.pdf

Holding the space: Facilitating reflection and inner readiness for learning (Jakube et al., 2016) 

Shokkin Group International Leader’s support manual:

https://drive.google.com/file/d/1KZBRJz8Gh01NfRirXnGcBEgvZsJkqnFm/view
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LINKS TO RESOURCES
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